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visitors* Guide 
Employwnt Training and Transition Model 



Welcome to a classroom that uses the Employment Training and Transition 
Model (ET & 1). ET & T is a comprehensive classroom model whose goal is 
to prepare high school students with severe handicaps to work, live, and 
recreate in their home communities now and after graduation. The model is 
designed to be implemented in any self-contained class on a regular high 
school campus* It is built on the assumption that high school programs 
should be integrated, age-?appropriate, community- referenced, future 
oriented, comprehensive, effective and involve parents. The model defines 
these values in a way that they can be measured, and defines target levels 
of performance. Classroom procedures have been designed to support 
achievement of those standards. 

The Visitors' Guide has been developed to direct your attention to key 
elements of the model, and their interrelationships. 

Dirrlculuw 

The classroom uses the Activities Catalog rather than a traditional 
curriculum. The Ca talog is organized into domains that reflect demands 
and opportunities, adult life — work, leisure, and personal management 
— rather than trad ional academic or developmental domains. The Catalog 
contains important adult activities, like shopping for groceries or 
preparing a meal, rather than isolated skills lilke making change or 
naming the four food groups. There is no logical order for teaching adult 
tasks. Whether you learn to wash clothes at a laundromat before or after 
you learn to clean the kitchen is more a question of family preference 
than any logic of the subject matter. Academic-skills are practiced in 
the context of activities,, not taught in isolation. Significant efforts 
are made to adapt activities or develop alternate performance strategies 
so that even students who lack presumed cognitive or motor prerequisites 
can participate successfully. 

Virtually all students will receive job training in community sites. 
Rather than assuming that students must be "ready" before they can receive 
work training, relevant "pre vocational skills" are taught in the context 
of an ongoing work environn*ent« In general, students will have a 
community-based different work training opportunity each term. Those work 
training opportunities will reflect a variety of job clusters and training 
formats (individual job, crew, enclave). 

Individualized Education Prograiis 

Since, like any catalog, the Activities Catalog presents more than one 
could possibly buy (or in this case, have time to teach!) parents and 
te'jchers must make careful choices of valued activities for individual 
students. The lEP consists, quite literally, of an order from the Catalog 
for each student. lEP meetings are held in the spring and follow a 
negotiation format that is responsive to parents values and to the fact 
that there is simply not time to teach everything. Activity goals are 
rank ordered to ensure that training resources are directed first to 
priority goals. 
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Classrooii Schedule 

A detailed classroom schedule is necessary if a teacher is to implement 
10-12 truly individualized education programs. The schedule in an ET A T 
classroom is built entirely from students* lEPs. No activities are 
scheduled that are not included on an lEP. The schedule specifies the 
particular activity goals each student works on each period of the day 
each day of the week^ as well as where training takes place, and who is 
the trainer. A separate period-by-period display schedules classroom 
staff (teacher, teaching associates, related service staff, peer tutors) 
so that they, too, know whom they should be teaching and what and when. 

The classroom schedule makes some of the values of the model obvious. 
For example, to ensure integration one goal of the model is that each 
student has at least 25 scheduled contacts with nonhandi capped peers per 
week. Looking at the schedule for each students you should be able to 
count those 25 integrated opportunities. They might include work with 
peer tutors, participation in a regular class (PE, home economics, etc.), 
all school breaks, or communitv training. Another outcome of the model is 
community based training. Specific goals are that students 15-17 years 
old spend at least 25X of their time in community training and that 
students 18-21 years old spend at least 35% of their time off campus 
learning work, living, and leisure activities. 

Peer Tutors 

Peer .tutors are an integral part of the ET * T classroom.' In addition 
to providing training in the classroom and community, their presence 
increases the likelihood of classroom'students developing friendships with 
nonhandi capped peers. Peer tutor programs also educate nonhandi capped 
students about handicapping conditions, teaching technology and data 
management. With training and supervision, peer tutors provide both 
effective training and advocacy for their fellow students^ 

Instructional Programs 

For each goal on a student's lEP there is a written instructional 
program. These programs, in turn, are organized into packets that 
organize the program and data for community performance, the program and 
data sheets for any related in-class simulation, and data summaries, as 
well as a record of time spent in instruction. A program packet is 
developed for each instructional group which may include 1-3 students 
depending on the scheduleand student lEPs. Data on task acquisition and 
student errors are used to adjust training procedures. 

Master Calendar 

In addition to transitional instructional responsibilities, the teacher 
In an ET & T classroom also assumes the roles of manaager. As a 
management tool, the Master Calendar allows the teacher to delegate tasks 
and responsibilities such as contacting parents, calculating instructional 
time, or preparing materials during non instructional staff time. The 
Master Calendar is completed through the end of the school year, and it 
helps guarantee that Important objectives (and routine tasks!) are not 
overlooked. 
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Classroow Meetings 

Classroom meetings are held at least every two weeks and include 
teacher, classroom, and support staff. The agenda reviews student, staff 
and classroom outcomes, and covers new assignments,, tasks and tirnelines. 
Minutes from meetings are publicly posted in the classroom and specific 
staff task assignments transferred to the Master Calendar. 

Transition Planning 

ET 5 T includes several elements that directly address the need for 
transition planning. As soon as students enter high school, 
representatives from relevant adult service agencies are invited to IF.P 
meetings to get to know the student and his oir her family, and to become 
familiar with the program in the high school. For students who are 18 
years old, formal transition plans are developed at the lEP. That plan 
involves parents, teacher, case manager, and relevant others: identifies 
major post-school needs (employment, residence, leisure, income and 
medical supports, ongoing advocacy, etc.), and identifies necessary tasks 
and timelines. Each ET 4 T site coordinates the compilation of a 
Transition Handbook for parents (and teachers!) that includes generic 
information about post-school services, and data on consumer outcomes in 
all work and residential programs in the county* 

We hope you enjoy your visit. We welcome comments and/or questions 
concerning the ET,4 T model. Feel free to contact: 

Carla Jackson 

Transition Project Coordinator " - 
Special Education Section 

Office of the Superintendent of Public Instruction 
Old Capitol Building, FG-11 
Olympla, WA 98504 
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EXIT 

PROGRAM VALUES 



Integrated 

Educating severely/moderately handicapped students In the least restrictive 
environment now means attending regular education schools along with same 
aged non*hand1capped peers. This setting better reflects the heterogeneous 
nature of the community that handicapped students will be expected to 
function Is as adults. Because mere exi stance of a special education class 
within a* regular high school Is not enough to Insure Integration with non- 
handicapped peerSt opportunities such as lunch, assemblies, lise of regular 
education facilities, classes and peer tutors must be scheduled by the 
special education teacher. Opportunities for Integration must also be a 
consideration In the proximity of the special education classroom within the 
high school. There Is an Increased likelihood that students will Interact 
with non-handl capped peers during transitions when a classroom Is positioned 
between regular education classes, rather than Isolated In a special 
education wing or module. 

Age Appropriate 

It is essential that teachers of severely/moderately handicapped studei'tts 
use instruction, goals, methods, and materials that highlight similarities 
with non* handicapped school mates. A classroom that previously used colored 
blocks for counting should evaluate whether this activity and the materials 
used would ever be performed by nbn-handl capped peers or adults. Counting 
dollars In a store to pay for groceries on the other hand. Is not only 
age^*appropr1ate for^a high school student, but also have a functional 
outcome. 

Community Referenced 

A program which aims to prepare students to live as Independently as possible 
in the community can only measure Its success by student's actual perfonnance 
In that community. All too often students have been taught In-class skills 
which are assumed to be prerequisites to community access. The sad fact Is 
that after Instruction Is completed, student's ability to generalize 
pre-sklUs from classroom to community Is minimal at best. Assessing the 
local community to determine lEP goals and then delivering Instruction In the 
target environment Insures that teacher Instruction Is a relevant and 
efficient means to achieve the critical outcome: competent performance In 
community living. 

Future-oriented 

A program for students with moderate/severe handicaps should focus on what 
vocational, leisure, and personal management prospects will be available for 
the student to access In the future. For Instance, despite the sometimes 
bleak vocational! outlook for students after graduation, preparation for 
workshop employment exclusively takes off the pressure to expand adult 
vocational services and limits students when competitive employment 
opportunities become available. By being Informed of the limitations in 
current work options, parents can advocate for the development of Increased 
^or novel programming efforts. 
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Comprehensive 



If students are to be independent In a variety of post*schoo1 settings, 
programs must prepare students to gain access to work, living, and leisure 
opportunities in their local community. By concentrating on all three areas, 
students will become proficient in those activities most likely to effect 
their self sufficiency as active community members. 

Parent Involvement 

Traditionally, parent involvement has been limited in special education 
programs. However, without input regarding parent/family values and life 
styles much of what is taught at school may have little likelihood of being 
performed outside of school house. Parents are therefore involved in 
actively developing the student lEP. In addition, ongoing scheduled contacts 
with parents help the teacher determine if students are receiving the 
opportunity to perform school taught lEP goals at home or in the community. 

Effective 

The above values embodied into a program for learners with moderate/severe 
handicaps will be Inadequate unless it can be determined that the program is 
in fact increasing a student's independence and competence. To determine 
whether the program is truly effecting the quality of life in student's 
vocational, leisure, home, and community environments, standards must be 
designed to measure student's level of Independence in actual performance 
settings. We can all agree on a set of values, but unless we have an 
objective means of measuring our intentions, our values may never be 
translated into action. 
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E T and T 

HIGH SCHOOL IMPLEMENTATION CHECKLIST 
REVIEW DATES ^^.^ 



School 
Teacher 



Date of Site Implementation 
School Year 




Accomplishffiant 



1.0 Students 
Integrated 



2.0 lEPs Developed, 
Monitored, and 

Updc:ted 



3.0 Effective Instruc- 
tlon Designed and 
Delivered 



4*0 Students Prepared 
for and Placed In 
Supported Employment 



5.0 Classroom Tasks and 
Resources Managed 



6*0 Consumers Satisfied 
with Classroom 
Operation and 
Student Outcomes 



7.0 District Policies In 
Place that Support 
Model* 



TOTAL 



Met I Total 



Met 



Total! 



Met 



Total! 



REVIEW TEAM: 



^Teacher not responsible 
for these Items 
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I Timeline for new items: 
I 

I F s to be evaluated at Fall review 
1 W - to be evaluated at Winter review 
I S c to be evaluated at Spring review 
I B s Bonus point for 87/88 
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E T AND T IMPL3CNTATI0N CHECKLIST 



STATUS KEY 



AccoiTolishment 1>0 STUDENTS INTEGRATED IN SCHOOL AND CCmJNITY 



2 Meets standard as stated 

1 Meets standard at 30X or more 

0 Meets standard at less than 50% 



Timeline 
for New 
! Items 


Element 


1 Data Source 


j Standard j Status j 


Comments 


1 1 1 2 1 3 1 




1 1.1 Interactions with non- 
1 handicapped peers 
1 during scnool hours 


j Classroom Schedule 


j Each student will have at least 23 scheduled 1111 
I opportunities to interact with non«handicapped 1 1 1 1 
I peers weekly. These opportunities may occur 1 1 1 1 
I (a) in integrated class* (b) during lunch 1 1 1 1 
I and other breaks* (c) while working with 1 1 1 1 
I peer tutors* or (d) in community -based 1 1 1 1 
1 training. 1 1 1 1 






1 •1.2 Contact with non- 

1 handicapped schoolmates 

1 during after school hours 


1 Activity Log 


I Each student will complete at least one 1 1 1 1 
I activity per term with non4iandicapped peers 1 1 1 1 
I outside of school hours. This activity 1 1 1 1 
1 (a) occurs after school or on the weekend, 1 1 1 1 
1 \u) occurs wicn a nunHianQicappcu scnoox mdLci i i i i 
I cr peer from the student's neighborhood, and 1 1 1 1 
1 (c) does not involve a "special" activity 1 1 1 1 
1 organized primarily to accommodate 1 1 1 1 
1 individuals with disabilities. 1 1 1 1 




B 


1.3 Instruction in community 
settings 


1 Classroom Schedule 


I a. Each student between 15-17 years of age 1 1 1 1 
1 will spend at least 25% (30X*) of the week 1 1 1 1 
j in community training sites. This may 1 1 1 1 
1 include training in vocational, personal 1 1 1 1 
1 management, or leisure domains. 1 1 1 1 
1 b. Each student between 18*21 years of age 1 1 1 1 
1 will spend at least 35% (40%*) of the 1 1 1 1 
I week in community training sites* This 1 1 1 1 
I may include training in vocational, 1 1 1 1 
1 personal management, or leisure domains. 1 1 1 1 




W 

1 


l.A Age Appropriate 

1 


1 Reviewer's Analysis 


1 Classroom and instructional materials are 1 1 1 1 
1 commensurate with same aged nonhandicapped 1 1 1 1 
1 peers. 1 1 1 1 


J2 



Y m is not required but adds credit. 
hly C iew item during each trimesterly review only until it meets standards. 
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ET AND T B«lEMEi<TATION CHECKLIST 



STATUS KEY 



Accomplishment 2.0 INDIVIDUALIZED EDUCATION PROGRAMS OEVaOPED, MONITORED, AND IPOATED 



2 Meets standard as stated 

1 Meets standard at 50K or iiore 

0 Meets standard at less than 30K 



Timeline 
for New 
Items 



Element 



Data Source 



Standard 



Status 



ODmments 



2 13 



♦«2.1 Functional community- 
referenced curriculum 

*«2»2 Individualized Education 
Programs (lEPs) 



Teacher and 
Supervisor Report 

Five randomly 
selected lEP files 



Classroom uses the Activities Catalog as the 
primary curriculum* 

All lEPs Include: 

a* A statement of current functioning that 
summarizes student performance on annual 
activity goals and Includes a recommenda- 
tion to continue or discontinue each goal. 

b. A completed HAI or other catalog- 
referenced assessment* 

c. Annual activity goals and short term 
objectives that specify the activity, 
location or Instances of performancey 
and criterion. 

d. Description of alternative performance 
strategies. 

e. Delineation of responsibilities and 
timelines required to implement each 
activity goal. 

f. Goals in woxk, leisure, and personal 
management domains. 

g. A rank ordering of all annual activity 
goals that has been negotiated with 
parents. 

h. An active vocational training matrix 
or resume. 

1. An active Transition Checklist. 

The lEP is a single, Integrated document that 
errbeds related service objectives in annual 
activity goals. 
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Item Is not required but adds credit* 

Review item during each trlmesterly review only until it meets standards. 
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E T MD T MlDCNrAnON OCCKLIST STATUS KEY 



2 Meets standard as stated 

Accoflpllshwent 2.0 iroIVJOUALIZEO EDUCATION PROGRAMS OEVaOPEO, MONITORED, AND UPDATED (Continued) 1 Meets standard at 50K or More 

0 Meets standard at less than 501 



1 Timeline 1 II 
1 for New 1 i 1 

1 Items 1 Element 1 Data Source 1 Standard 


1 
1 

Status 1 Oomments 




1 


2 


3 




S 1**2*3 Transition Plan | lEPs or Individual 1 For each student 18 years old or older a 
1 1 files for all /| transition plan has been developed that 
j 1 students Id years of 1 specifies: 
i 1 age and older I 

j 1 la* Post*school vocational placement, 
1 1 I b. Post-school residential placement, 
i j 1 c* Out-of-school leisure opportunities, 1 
i I Id* A long-term support plan, 1 
i i I e* Tasks, responsibilities and timelines, 1 
1 1- 1 and 1 
j i If* Conpleted Interagency Transition 1 
1 i 1 Agreement (If applicable)* 1 
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view Item during each trlmesterly review only i^tll It meets standards* 
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E T M) T u€\BGamm checklist 



STATUS KEY 



2 Meets standard as stated 



Acconollshment 3.0 EFFECTIVE INSTRUCTION DESIGNED AND DELIVERED 




1 Meets standard at 5QX or more 
0 Meets standard at lesb than 50K 


1 Timeline i 1 1 
1 for New 1 1 1 
1 Items 1 Element 1 Data Scxirce 1 


Standsrd 


1 Status i Comments 


1 1 1 1 2 


3 1 



3.1 Time in Instruction 



3.2 Progress in Instructional 
Programs 



Summary of instruc- 
tional time of all 
program packets 
(analysis includes 
5 weeks prior to 
review of not more 
than 10 program 
packets). 

(An alternative 
system for deter- 
mining time in 
instruction may be 
.used if it provides 
conparable outcome 
data). 

Ten randomly selected 
program packets 



80X of scheduled time is spent in instruction. 



Student progress in all instructional programs 
will be evidenced by: 

a. An up-to-4Jate summary of student progress. 

b. Student movement through instructional 
program phases or steps or increasing the 
conponents of an activity that can be 
done independently, and 

c. Documented changes in instructional 
procedures within 10 training sessions 
or 3 weeks based on student performance 
data. 



.17 

♦Item is not required but adds credit. . 

••Review item during each trimesterly review only until it meets standards. 
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P T AMO r MSlMirATIflN OCOCLIST STATUS KEY 

2 Meets standard as stated 

AccoflCllshment 3.0 EFFECTIVE I^6TRUCTI0N DESIGNED AND DELIVERED (Continued) 1 Meets standard at SOK or wore 

0 Meets standard at less than 30K 

# 

1 Timeline 1 1 1 II 
1 for New 1 1 ^ 1 I I 
1 Items 1 Element 1 Data Source 1 Standard 1 Status 1 Comments 


1 1112 


3 1 


\ w 1 3.3 Instructional Delivery I Supervisor or project 1 Qbservatibr^ of teacter instructional 1 1 
1 1 1 staff report based on I sessions inddicate: 1 1 

I i 1 direct observation 1 ^ II 

II 1 using an appropriate la. Placing of Instruction is appropriate; 1 1 
1 1 1 Instrument. 1 b« Presentation of antecedentSi reinforcers, I 1 

,11 1 1 and corrections are appropriate in 1 I 
1 1 1 Project staff must 1 content and timing; and 1 1 
1 1 1 observe 2 out of 3 1 c. Instructional procedures maximize the 1 1 

I j 1 trimester reviewSi 1 probability of student success. 1 1 

II 1 on to Include group 1 II 

I i 1 Instruction and I . II 

II 1 on individual 1 1 1 
1 1 1 Instruction. 1 1 1 

1 w 1 3.4 Instructional Programs 1 Program packets; 1 TTie instojctional program for both classroom I I I 
1 1 1 Observation of 1 and community-based training cdnponents 1 I I 

I 1 1 classroom and 1 include: III 

II 1 community programs 1 III 
11 1 1 a. Task analysis specifying generic 1 | j 
11. 1 I discriminative stimuli and responses; 1 j j 
11 1 1 b. A sequence of training locations that 1 I j 
II 1 1 sanple the range of expected performance I j | 
i j j i environments; 1 | | 
11 1 1 c. A sequence of Instructional examples to be 1 I I 
11 1 1 presented during training sessions; 1 I | 

I j j I d. Appropriate data collection system; and 1 | j 

II 1 1 e. Data taken at least twice per week unless I | j 
1 1 i t orooram is at mainterance IQD% or Above) « 1 1 1 

0 m is not required but adds credit. 
g|^(]]>iew item during each trimcsterly review only until it meets standards. 
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E T AND T imaoanvM checklist 



STATUS KEY 



Accomplishment 3,0 EFFECTIVE INSTRUCTION DESIGNED AND CELIVERED (Continued) 



2 Meets standard as stated 

1 Meets standard at Kft or more 

0 Meets standard at less than 50K 



Timeline 
for New 
Items 



Element ^ 



Data Source 



Standard 



Status 



Oimwents 



3.5 Design of In Class 
Instruction 



3.6 Behavior Management 



Five randomly 
selected program 
packets 



Behavior program 
files 



In class Instruction to support lEP activities: 



c. 



Include relevant stimrjll found In 
natural settings; 

Include response topography demanded by 
natural environment; and 
Include a sequence of training In at 
least one natural setting. 



The effectiveness of In class Instruction 
should be Judg^kJ by inproved performance In 
the natural setting. Data should track 
student performance In the In class 
Instruction and In the natural setting. 

Each written behavior program should Include 
a/an; 



a. 
b. 
c. 



d. 

e. 
f. 



Behavioral objective; 

Description of the target behavior; 

intervention strategy Including procedures 

for training reinforcement and punishment- 

schedules; 

Criterion for program changes and 
completion; 

Measurement system; and 

Up-to-date summary of student performance. 



Behavior programs should comply with any 
additional LEA procedural protection or 
guidelines regarding Intrusive Interventions. 



•Item Is not required but adds credit. 
w^p.y^»^lew Item during each trlmesterly review only until It meets standards. 

21 
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E T /WD T Dfl-QCNTATION OCCKLIST STATUS KEY 



2 Meets standard as stated 

Accomplishment 4.0 STUDENTS PREPARED FOR AND PLACED IN SUPPORTED EMPLOYMENT 1 Meets standard at 50X or more 

D Meets standard at less than 50% 



Timeline 1 
for New 1 
Items 1 


Element 


1 Data Source 


1 Standard 


! Status 


Comments 


1 1 1 2 1 3 




F 1 


4*1 Comjnity -based work* 
training 


j Classroom Schedule 


1 All students will have work-training 
1 opportunities in the community. 

1 a. Each student 15-17 years old will spend 
1 a minimum of 15% of the instructional 
1 week in community based* vocational 
1 preparation* 

1 b« Each student 18-21 years old will spend 
1 a minimum of 30% of the instructional 
1 week in community-based vocational 




• 



preparation. 



For students 17 years and under* in school 
placements may be acceptable as per students* 
lEP. 



4.2 Variety of Work 

Training Opportunities 



Five randomly 
selected lEP files 



Placements should be regulari lasting at 
least 1 hour/day at least 4 days/week* 
Placements should also provide opportunities 
for interaction with nonhandicapped co-worker 
if at all possible. 

Student lEPs identify: 



a* 



b. 



A minimum of two different vocational 
training opportunities for the year. 
Placements that are different from 
placements targeted on previous lEPSi 
and sample different Job clusters and 
training formats. 



Rotation is based on student performance data. 



•^♦■'••n is not required but adds credit. 

jfi-^iew item during each trimesterly review only until it meets standards. 
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E T MO T MUtCNTAnON OCCKLIST STATUS KEY 



2 Meets standttd as stated 

4.0 STUDENTS PREPARED FOR MD PLACED IN SUPfWT EMPLOYMENT (Continued) 1 Meets standard at SCK or nra 

— 0 Meets standard at less than 901 



TiMllne 1 1 1 
1 for NM 1 1 ! 

1 ItMS 1 Elenent 1 Dita Source 1 Startdatd 


S! 


:atui 


1 


Ooaaents 




1 


2 


3 




1 M.3 Placement at Graduation I Final transition 1 By spring of their final year In school, all 
1 ^ 1 plan. Interview 1 students are placed In "acceptable* vocational 
1 1 with adilt sexvlces 1 and residential altetnat 'ves* An acceptable 
1 1 case-ffianager. 1 placenmt Is one which (a) Is consistent with 
1 1 1 pre-nraduatlon placeimts and fometSt 
1 1 1 (b) reflects the student's perfbnance In 
1 1 1 vocational, personal — nagemnt, and leisure 
1 j 1 activities, (c) reflects student and family 
1 1 1 preferences, and (d) Is available upon 
1 1 1 graduation. 











•Item Is not required but adds credit. 

O lew Item during each trlmesterly review only until it meets standards. 
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E T MO T DffUMENTAnON OCCKLIST 



STATUS ICY 



AccoaoUshffient 5>0 CLASSROOM TASKS AND RESOURCES MANAGED 



2 Meets standard as stated 

1 Meets standard at 50K or iore 

0 Meets standard at less than 30K 



Timeline 1 
for New 1 

1 Tf^fiic t 


Element 


1 . Data Source 1 - 


Standard 


j Status 1 


Oonnents 


»— • 11 12 13 1 



5.1 Develop Classroom 
Schedules 



Classroom Schedules 



•5.2 Weekly Tasks Conpleted 



Teacher Master 
Calendar or alterna- 
tive system for 
task monitoring (all 
weekly summaries 
since last review) 



Classroom Schedule As posted and specifies; 

a. Tine of Instructional periods; 

b. Instructional groups; 

c. Specific location for Instruction; and 

d. Staff person assigned to each 
instructional grotp. 

All students should have training or 
maintenance sessions scheduling during 
each period of the day. 

Activities should be scheduled at a time 
•natural for their occurrence. 

Classroom schedule should be current and 
followed, or an alternative schedule 
provided* 

Classroom staff (teachers, aides, related 
service personnel, and practicum students) 
conplete 80X of tasks assigned. 



ERJC 



Q^'iKi is not required but adds credit. o n 

IPView item during each trimesterly review only until it meets standards. 



or; 
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E T MO T IMPUEMENTAnON CHEQCLIST 



STATUS KEY 



Accoaollshwent 5.0 CLASSROOM TASKS A^€ RESOURCES (Continued) 



2 Meets standard as stated 

I Meets standaxd at 5091 or won 

0 Meets standard at less than 30K 



Tlineline 
for New 
Items 



Element 



Data Source 



Standard 



Status 



ODMRents 



5.3 Task Delegation and 
Monitoring 



5A Classroom Meeting 



Teacher Master 
Calendar (or alterna- 
tive system for 
task monitoring) 



Meeting Minutes 



The Teacher Master Calendar: 

a« .Is current and posted. 

b. Assigns critical tasks to one or more 
staff meiritMers. 

c. Tracks completion of tasks assigned. Such 
tasks might include: 

(1) Qassroom, building, and district 
meetings; 

(2) lEP or transition meetings; 

(3) Summary of student performance data; 

(4) Summary of percent of Instruction time; 

(5) Parent contacts; 

(6) Peer tutor observation(s); 

(7) Employers contact(s); 

(8) Development of instructional programs; 
and 

(9) Development of Instructional materials. 
Classroom meetings: 

a. Occur every two weeks. 

b. Report classroom status on student progress 
.in instructional programs. 

c. Report other classroom items which might 
include: 

(1) Tasks delineated at previous quarterly 
review; 

(2) Percent of instructional time; 

(3) Amount of community -based training; 



2 3 



•Item is not required but adds credit. 

••Review item during each trimesterly revic^w only until it meets standards. 
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E T MD T MlEMEKTAnON OCOCLIST 


STATUS KEY 


AccooDllsNient 5.0 


CLASSROOM TASKS AND RESOURCES MANAGED (Continued) 


2 Meets standard as stated 

1 Meets standard at 50X or more 

0 Meets standard at less than 90K 


1 TlMUne 1 
1 for New 1 


nmi^nf I Data Snurce 1 Standard 


1 Status 1 Oomments 


' 1 1 1 2 1 3 1 



5.5 Management of Peer Tutors 



Attendance and 
Assignment Summary 
Sheets 



•5.6 Management of Classroom 
Staff 



Teacher report on 
direct observation 
(observation must 
be each quarter or 
every 9 weeks) 



d. 



(A) In»school and out-of-school contact 
with non4iandicapped peers; 

(5) Parent contacts; 

iey Eiployer contacts and satisfaction; and 
(7) Peer Tutor dbservations and attendance, 

(6) Iteekly concerns. 

Delineate tasks and timelines for following 
two week period for each metiber. 



The class has a formal recognized program 
of peer tutoring. 

There sfuxjld be a formal tracking system 
that records: 

a. Attendance- of each peer tutor; 

b. Observations at least every 2 weeks; 

c. A summary of conpletion of extracurricular 
activities (if applicable); 

d. A summary of out-cf-school activities 
(if applicable); and 

e. A summary of other assignments (if 
applicable). 

Observation of paraprbfessional staffs 
instructional sessions to Include: 

a/ Pacing of Instruction is appropriate; 
b* Presentation of antecedents, relnforcers, 

and corrections are appropriate in 

content and timing; and 
c. Instructional procedures maximize the 

probability of student success. 



^^^em Is not required but adds credit. 
1^1^ view item during each trlmesterly review only until it meets standards. 
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E T AND T IMPLEMENTATION CHECKLIST 
AccOflPllshment 6,0 CONSUMERS SATISFIED WITH aASSROOM OPERATION AND STUDENT OUTCOMES 



STATUS KEY 

2 Meets standard as stated 

1 Meets standard at 50X or more 

0 Meets standard at less than 5DX 



Timeline 1 












1 for New 1 
1 Items l_ 


Element 


i Data Source j 


Standard 


j Status j 


Comments 


. 1112 1^1 



6.1 Parent Orientation 



6.2 Teacher-Parent Contact 



Teacher or Sijpervisor 
Report 



Home Contact Sheet 

Contacts will be 
evaluated by 
quarterly corirpletion 
of the Home Contact 
Sheet 



A parent orientation to the Activities Catalog 
and lEP procedures is conducted each year there 
are students entering the classroom. The 
orientation includes: 

a. A rationale for curriculum modifications; 

b. A description of the Activities Catalog; 
and 

c. A description of the parents' role in 
the lEP process. 

Classroom staff will have contact with each 
family each grading period. Contacts should 
include: 

Report to parents: 

a. Progress on lEP goals; and 

b. Anticipated program changes. 

Report from parents: 

a. Progress on lEP goals outside of school; 

b. Questions or comments concerning student 
progress on lEP goals. 

c. Request for further contact. 

The lEP/transition meeting may count as one 
contact. 
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l^pY/^-en^ is not required but adds credit. 

Ci\l v>{vlew item during each trimesterly revie»^ only until It meets standards. 
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E T AND T »*>LEICNTATION CHECKLIST 



Accorolishment 6.0 CONSUMERS SATISFIED WITH aASSROOM OPERATION AND STUDENT OUTCOfCS (Continued) 



STATUS KEY 

2 Meets standard as stated 

1 Meets standard at 3QX or more 

0 Meets standard at less than 50K 



Timeline I 
for New 1 
Items 1 


Element - . 


j Data Source 


i Standard 


Status 
112 13 


Comments 


S 1 


6«3 Building-Level 
Information 


1 Principal Agenda or 
1 Teacher Report; or 
1 Review of Product 


1 At least once each year, there. should be 
1 formal information about the classroom 
1 available to regular high school staff. 
1 This information may oe oisseminatea uirougn 
1 a formal inservice, a presentation in a 
1 faculty meeting, articles in the school 
1 newspaper, or other similar means. 






F 1 


6« 4 Employer Satisfaction 
with Students and 
Trainers 


1 Employer Contact Log 
1 Monthly Teacher 
1 Reports (may be 
1 conducted by phone, 
1 mail or in person) 


1 Monthly contacts should be made to each 

1 coflwunity employer. Contacts should include: 

1 a* Student(s) movement toward target 
1 performance levels; and 
1 b. Trainer(s) responsibilities adequately 
1 performed. 






1 W 1 


6.5 Principal Update 


1 Agenda 


1 Teacher will meet with principal twice a year 
1 to tpate on program. Agenda items might 
1 include :^ 

1 a. Tea^:her yearly goals; 

1 b. Joint goals; 

1 c# Principals Primer; 

1 d. Strategies to increase integration of 

1 students into the high school; and 

1 e. Trimesterly review report. 
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^ »tem is not required but adds credit. 
fclxlLgview item during each trimesterly review only until it meets standards. 
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E T MO T MUMENTAnON OCOCLIST 



Acconplishngnt 7.0 DISTRICT PROCEDURES IN PLACE THAT SUPPORT MODEL IMPLEMENTATION 



STATUS l€Y 

2 Meets standard •$ stated 

1 Meets standard at VM or won 

0 Meets standard at less than 5M 



l^lmeline 
for New 
Iteitt 



Element 



Data Source 



Standard 



Status 



Oomiients 



12 3 



••7.1 Stateiwnt of Program 
Ajrpose 



A written program 
purpose statement 



••7.2 Classroom Location and 
Student Placement 



Reviewer* s Analysis 



7.3 Scheduling of lEP 
Meetings 



7*4 Staff Roles and Policies 



lEP Files 

LEA Oob Descriptions 
» 

Classroom Schedule 
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A written program putpose statement: 

a. Is on file at the LEA office; 

b. is available for pUblic distribution; 

c. Includes specific statements pertaining 

to: 

- MMimum Integration of students with 
severe handicaps Into school and 
community activities, 

- The need for age«approprlate 
curriculum, materials and Instructional 
techniques, and 

- Ihe need for non-categorical programs. 

a. Classroom is located in a building near 
a local business area and centrally 
located within a regular Junior or senior 
high. 

b. Age of students is commensurate with 
peers in building. 

c. Classroom/district encourages 
heterogeneous groupings of students. 

All lEPs are coirpleted in the spring prior 

to end of school year regardless of a student's 

anniversary date. 

Job descriptions of secondary support staff 
include statements which specify the stbff 
member will: 



b. 



Act as a consultant to the teacher In the 
development of lEPs; 

Administer assessments In community sites; 



ERIC 



•Item is not required but adds credit. 

QT lew item during each trimester ly review only until it meets standards. 
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E T MO T SfUMENTATION CHEOCLIST STATUS ICY 



2 HMts standard «^ statad 

AccowliftswntT^ DISTRICT PROCEDURES IN PLACE THAT SUPPORT MOOa IMPLIiCNTATlON (Continued) 1 Maets standard at 50« or «oit 

^ 0 Meets standard at less than * 



1 TiMline 1 i 1 

1 ^ • ' ! ' ei. ^ ^ 

1 itMs 1 Element 1 Oatt Source 1 Standard 


Status 


Comments 




I 


2 


3 




1 1 1 c. Deliver Inatiuction In coanunity sites; 
1 1 1 and 

1 1 Id. Coordinate goal developisnt, assessment, 
1 1 1 and instruction with the teacher, aide, 
1 1 1 and other support staff. 

1 7.5 aassroom Supervision and I Supervisor Report 1 a. The supervisor conducts 2 observations of 
1 1 Evaluation 1 1 the classroom teacher and aides annually, 
1 1 i 1 reviewing: 

1 1 i 1 (1) Organizational goals; 

1 1 i 1 (2) Student progress; 

1 i 1 (3) Instructional time; 

1 1 1 (4) Scheduled weekly tasks cotpleted; and 

1 i 1 if) Instructional delivery. 

1 1 1 b. Ihe supervisor will conduct trlmesterly 
1 i 1 fidelity reviews with project staff and 
1 1 1 participate In the review debriefing. 

W 1 7.6 Procedures to Si|)port 1 LEA Procedural 1 There should be on file: 
1 CoAinunity-Based 1 ^ndbook 1 

1 Instruction 1 1 a. A written statement that specifies that 
1 1 1 the district is responsible for securing 
1 i 1 reasonable transportation for conaunity^- 
1 i 1 based instruction; 
1 i lb. A written statement that specifies the 
1 1 1 types of transportation covered by 
1 i 1 district liability insurance policies; 
1 1 1 c. A written statement that specifies 
1 i 1 liability coverage for peer tutors; and 
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O }m is not required but adds credit. 
^ilMl^^iew item during each trlmesterly review only until it meets standards. 
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E T AM) T HADCNTATION OECKLIST 



STATUS KEY 



Accoflpllshment 7>0 DISTRICT PROCEDURES IN PLACE THAT SUPPORT MODEL IMPLEMENTATION (Continued) 



2 Meets standard as stated 

1 Meets standard at 50K or Kore 

0 Meets standard at less than 3011 



Tiineline 
for New 
Items 



Element 



Data Source 



Standard 



Status 



2 3 



Cownents 



7.7 Transition Manual 



Transition Manual 



♦7.8 Transition Planning 
Conmittee 



Supervisor Report 
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d. District financial policy n^iich: 

(1) Specifies activities/inaterials that 
can be purchased with petty cash; 

(2) Specifies accountability and recording 
system; and 

(3) Is rated satisfactory by classroom 
teacher. 

e. A written statement describing emergency 
procedures to be followed in community 
training. 

A locally referenced manual is available t^ich 
includes: 



a* 
b. 



c. 



d. 



Data on local service options; 

Procedures for accessing selected 

services Including an application 

packet and checklist; 

Information for parents in ^ role as 

case managers and advocates for change; 

and 

Information that is updated every two 
years* 



The LEA; 

a. Designates a district staff merrber to 
serve as Transition Planning Coordinator* 

b* Holds meeting of the committee at least 
twice a year. Ghce each semester. 

b. Invites, representatives from educational, 
vocational rehabilitation and developmental 
agencies. 
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•Item is not required but adds credit, 
gl^^/iew item during each trimesterly review only until it meets stondards. 
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e T MO T BaJICNTATION CHEDdlST STATUS KEY 



2 Meets standard as stated 

7.0 DISTRICT PROCEDURES IN PLACE THAT SUPPORT MODEL II^LEICKTATION (Continued) 1 Meets standard at 50K or •ore 
0 Meets standard at less than VM 



1 Tiwline 1 1 1 
1 for New 1 1 1 

1 ifmm^ 1 Elawnt 1 Data Source 1 Standard 


1 

Status 


Comments 




1 


2 13 




1 7.9 Transition Orientation 1 Stpervisor Report 1 The LEA sponsors an annual Inservicc for 
1 1 1 parents that focuses on transition and 
1 1 1 provides inforMtion regarding: 

I 1 1 l a. Differences between school and adult 

II 1 1 service programs; 

I I 1 1 b. Difference between entitleiient and 

II 1 1 eligibility prograns; 
II 1 1 c. Criteria for evaluating vocational 
II 1 i and residential services; 
II 1 Id. Range of vocational and residential 
II 1 1 service alternatives that have been 
II 1 1 developed nationally; 
II 1 1 e. Range of vocational and residential 
II 1 1 service alternatives available locally; 
II 1 If. Status of wait lists; 

I I 1 1 g. Procedures for accessing local and 

II i 1 state services; and 

II 1 1 h. Procedures for de/eloping individual 
1 1 j transition plans. 

1 ♦7.1D Referral of students to 1 District's written 1 District has procedures in place to ensure 
1 appropriaue aouiw i suaweinenu or i uibv* 
1 1 service/agency 1 procedures 1 

1 1 1 a. All students with severe disabilities are 

1 1 1 referred to PPD upon reaching Id. 

1 1 lb. All students eligible for Joint funding are 

1 1 1 referred to OVR upon reaching 20. 

1 1 1 c. Parent permission is secured for such 

1 1 1 referrals. 

1 1 Id. Appropriate Information re; student 
1 i 1 abilities is sent to the receiving agency. 
1 1 1 e. Records of such referrals are kept by 
1 1 1 superivisor/special education department. 
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O em is not required but adds credit. 4 4 

£RJ[Cview item during .each trimesterly review only until it meets standards. 
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E T AM) T DfUICNTAnON OCaOJST 



Accoiiplishment 7>0 DISTRICT PROCEDURES IN PLACE THAT SUPPORT MODEL »f\£MENTATION (Continued) 



STATUS KEY 

2 Meets standard as stated 

1 Meets standard at 50K or mote 

0 Meets standard at less than 50K 



Tliiellne I 
for New 
Iteflis 



Element 



7.11 FollowMjp procedures 
are In place 



Data Source 



District's written 
statement of 
procedure 



Standard 



District has proceudres In place to ensure 
follow-4jp of student outcomes on a yearly 
basis. This data Is used to review 
effectiveness of current student preparation 
efforts. FollowMjp data mljht Include: 

a. Work status; 

b. Living assignments; 

c. Leisure opportunities; 

d. C^rtunltles for developing social 
cohtacts/ftlendshlp ; 

e. Satisfaction with present status; and 

f . Satisfaction with school program. 



Status 



2 3 



Ounments 



S143QB.03 
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mj^^^em Is not required but adds credit. 

tiML»view Item during each trimesterly review only, until It meets standards. 



* Sample lEP 

* Transition Plan 

* dob Clusters and Formats 

* Sample Data Sheets 
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* SAMPLE * 



( 



NAME: Mike M. 



CATrGORY: 



Vocational 



METHOD OF EVALUATION: Daily classroom data 



REPORT CODE: C = conipTeted> IP = in progress 
NS = not started 



GLOBAL GOAL: 



Mi ke win wor k in t he communit y 
performing a variety .pf^jo ^ , 



ENV I RONMENT : H ome/(5choo 1 / Commun Ity^, 



Priority 



Annual 
Activity Goals 



Short Term Objectives 



Patel 
I 



TO. 

En^ 



Mid 



Mid^ 



^-Wqstfret i c/Al ternate Responsi bi 1 i ty 
Ipeptorg^^^^^ Strategies Timeline 



Community Work 

Mike will work 
independently as part 
of a community jani- 
torial work crew. 

Activity includes: 

•Checking schedule 
•Preparing to go 
•Traveling to work^^U; 
•Getting work mater:!! 

ready ; '.'j 

•Performing workv^sk^; 
•Determining work j|>^ 

completed 

•Preparing to leave 
•Going to next 

activity 



T.l Mike will use a self-management 
notebooK to initiate and prepalje 
to go to community work site., 
across 2 consecutive prpjde: 
weeks. 

1.2 Mike wj 1 1 use comm^ i ca|ton 

. ^ notebook ajridjbus'^*^^^ toC4ccess 
1 1 vjiubl ic tr^afiS^iif %o^^^^^^^^ from ' 
-fWork sitef4cross|2''c6ni5ecutive 
weeks>- ' 



'^t:;3 -Hi^^^^ mgt. noteboojk 

"to prepare materials & perform 
all,.-|ob7related tasks at 90% 
^ac'curac^ within amount of 
l^inie scheduled (2 hrs.) across 
i consecutive probe weeks. 
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Self management notebook 



Communication book 



Self mgt. notebook 



Carol will develop 
self mgt. notebook 
by 9/27 



Carol will take 
Mike to obtain 
bus pass by 9/27 

Suzanne will 
determine bus 
route to job 
site. 

Carol will 
supervise 5x/wk 
2 hrs. /day 

Carol will develop 
communication book 
prior to 6/8 
(Mike will start 
using book over 
summer) . 



( 



NAME: Mike M. 



METHOD OF EVALUATION: Bi-monthly phone contacts with 



CATroORY: 
GLOBAL GOAL; 



Jto£at.:ion5Ll„ 



Mrs. M, 



Mik e wil l perform 2 weekly task s 

at home. 



REPORT CODE: C = completed, IP = in progress 
NS = not started 



ENVIRONMENT: (^Hoiij ^ 



Priority 



Annual 
Activity Goals 



Short Term Objectives 



Date 
I 



ro.'Mid 



End 



mi 



^ Prosthetic/ Alternate 
:;Rerfo!cme.nce Strategies 



Responsibility 
Timeline 



Home Work Tasks 



Mike will indepen- 
dently clean the 
bathroom and vacuum 
the house once a week 

Activity includes: 

•Checking schedule 
•Getting materials^ 
ready 

•Cleaning to i let; tub 
sink, take out'trajsh^ 
•Vacuuming 

•Returning materials 
•Going to next 
activity 



2.1 Mike will use his computer , 
schedule to initiate and preparje 
materials for his weekJjrrtHpres 
across 3 consecutiye^VeekSf * 

2.2 Mike will follgWHR!ictUif^e\ 
schedul e to cl e€i|jx;toi liajt^ -tub, 

/sink an d msity^^ /%J^h , a c ro s s 3 
: ; ionsecuttVe ^^1^^^^ 



2,3^MtKe:wilV 
r to }Yacuuni 



follpW^picture schedule 
li.ving room, bedrooms 
-^'dinirt^^^ dan across 3 

consecutiv probe weeks. 
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Computer schedule 



Picture list of tasks 



Picture list of tasks 



Carol will help 
Mr. M. develop 
schedule on home 
computer by 10/20 

Mr. M. will 
monitor Mike using 
schedule and 
performing chores 
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NAME: Mike M. 



METHOD OF EVALUATION; Bi-monthly phone contacts with 

Mrs- M- ^ 

REPORT CODE: C = completed, IP = in progress 

NS = not started 



CATCGORY : Leisure/Recreation 

GLOBAL GOAL: Mik e will spe nd 1G minutes 



independently engaging in lejsure 

activity. 



ENVIRONMENT: CjomepSchool /Community 



Priority 



Annual 
Activity Goals 



Works Puzzles 



Mike will 

independently work 3 
puzzles at home. 

Activity includes: 

Getting puzzle 
•Locating flat surfacjs 
•Putting pieces 

together / • y 
♦Cleaning up area// 

puzzle 

Continuing to next- 
activity 



Short Term Objectives 



Date Pro-. 
End 



3.1 Mike will get out and work on^ 
a puzzle of his choice for atf^^, 
least 15 consecutive minutes^ 
with no more than one cue;^^ 
family members ♦ . i ^ 



Mid 



Mid; 
Yr| 



yl^rioslfieti c/ Al ternate 



^Per?ormahce Strategies 



Responsibi Vity 
Timeline 



Mrs. M. will buy 
Mike 3 puzzles 
by 9/27. 



NAME: Mike M. 



METHOD OF EVALUATION: Daily classroom data- 



REPORT CODE: C = completed^ IP = in progress 
NS = not started 



CATC GORY: 
GLOBAL GOAL: 



JBarsonalJlanflgfHnfint , 

Mike win uti lize a variety o'f s tores 



EN V I RONMENT : Home/(^hoo1 /Community 



Priority 



Grocery Shopping 



Annual 
Activity Goals 



Short Term Objectives 



DateiProi 
I Eht 



Mike will . 
inclependently shop 
for canned, frozen, 
dairy, bakery, prodyc 
meat, and hygiene 
items at Safeway, 
Prairie and Marketpla 
store?, purchasing<^^^^ 
i tems total 1 i ng vUp;?ijt6 
$10.00. 

Activity includ'es:^'^- 

•Gathering materials 
•Traveling to store^ 
•Locating items 
'Paying for items 
•Continuing to next 
activity 



4.1 Mike will use his self mgt.^^ 
notebook to initiate and 
prepare to go shopping. v 
across 2 consecutive|proJ|ek 
weeks. .^P^^^ '"w^^ 

4.2 Mike will use/|:;ofTinuKjca^ 
te_ book andr^bus F|is^ 

-0^ to Sa|l^a^^ 

4 . 3.,Mi ke ^Wll^/usf #>picture list 
\J^t'4op<id and locate 

4.4 Ml'ike will use the "dollar up" 
;.- ^strategy to pay for totals 
.; up to $10.00. 



Mid 



Mid: 



f-'Proslhetit/ Alternate 
uFeicfopniance Strategies 



Responsibility 
Timeline 



Self management book 



Jill shop with 
3eer tutor 
3x/week. 



Communication book 



Picture list' 



Mike will need 10 one 
dollar bills when he makes 
purchases at the store. 

Next number strategy 



Carol & Suzanne 
will generate 
picture list 
based on parent 
grocery shopping 
lists 

Mrs. M will send 
in list once a 
week. 



r 



NAME: Mike M. 



METHOD OF EVALUATION: Daily classroom data 



REPORT CODE: C = completed, IP = in progress 
NS = not started 



CATEGORY: 
GLOBAL GOAL: 



Personal Management 



Mike wi IT shop for personal items 
at vari ous stores in his community. 



ENVIRONMENT: Home/(^hdol /Coinmuni tyj 



Priority 



Annual 
Activity Goals 



Short Term Objectives 



DatejPwft 
I End 



Mid 
¥.r. 



Mid: 



JrpStheti c/AVternate 
performance Strategies 



Responsibility 
Timeline 



5. 



ERIC^ 



Shopping for 



Personal Items 



Mike will independenf^y 5.1 
locate and purchase 
clothing and personal 
items at Fred Meyer, 
Emporium & Criders. 

Activity includes:^<;^ 



Selecting store^^;^' 
Traveling to sfore 
Locating section^;' 
•Selecting items^xl 
• Pay i ng 

Traveling to next 
activity 
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Mike will use his self mgl?*.;'^ 
notebook to initiate<anBf^v ^ 
prepare to go to^ the?;sttfre>^ 



5.2 



Mike will us^etafl)ic|u^^^ list: 
to locaje^anl?^^}^^ 
items/^.aW'Cbrrilk^ at 
90% ^accuracj^iuci^ss. 3 
cons1ecuti\^'16^be|::Weeks . 

iMiRe wiSlrrpa^^^ items under 
^|T(^))0''usfna "dollar up" 
strategy with 100% accuracy 
\aci^6ss 3 consecutive probe 
:,weeks. 



5.4 Mike will use communication 
book and bus pass to take 
public transportation to 
Fred Meyer. 



^' .-3, A 



Picture choice list of 
stores 



Picture list 



"Dollar up" strategy 



Communication book 



List is currently 
being used in 
class 

Mrs. M. will send 
in Mikes list & 
money to purchase 
personal itens. 



Mrs. M. will 
assist Mike to 
purchase items 
at least 2x/month 



57 



r 



NAME: Mike M. 



CATEGORY: 



METHOD OF EVALUATION: Daily classroom data 



REPORT CODE: C = completed, IP = in progress 
NS = not started 



GLOBAL GOAL: Mike will utilize a variety leisur e 
activiti es in his jjQiDOluiuly.,- 



ENV I RONMENT : Home/School yCCommunity 

'^j^-'>'K-t. '-t^^i^y!^ 




Priority 



Annual 
Activity Goals 



Short Term Objectives 



DatelProfil^td 



I 



End 



Mid! 
Yrll 



f^jr^l^lijti c/ Al ternate 
ti^i0hr(0\ce Strategies 



Responsibility 
Timeline 



Library Use 



Mike will 
independently use the 
public and community 
college libraries to 
check out books and 
listen to music. 



6.1 Mike will use self mgt. note;^ 
book to initiate and prepares 
to go to the library, across 

2 consecutive probe w^ks^^\ 

/^^^ 

6.2 Mike will use comtinW^it^^^ 



1 



Activity includes 
•Preparing to go 
•Traveling to li^a^ 
•Locating book/ta;?|^ 
record of inter|^^|^^^ 
Checking out mat^r||^^ 
Readi ng book/ 1 i slTefil jfg 
to music 

Traveling to next 
activity 
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book and bus passito take^ 
— public tran$ciortlit;1on tov^A 
y;:;?>^^ommunj|:ty'lco^^ a 
" '^"^2 consecutl^ttpi^b¥^weeks. 

j6V3tMtk^Wi lp|ise|communication 
s^:rJH^^h6tebook -t^^^ the book, 

ta|3e^:6r record he would like 
tofchfeck out and acquire 
'Assistance from librarian to 
-locate. 



Self management notebook 



Communication book 



cress 



6.4 Mike will read, listen to tape/ 
record at library for at least 
20 minutes appropriately, 
across 2 consecutive probe 
weeks. 



Self mgt. notebook & 
analog watch 



Carol will develop 
by 9/27. 



Carol will 
complete by 9/27, 



Carol will contact 
librarian about 
using notebook 
before school 
starts. 



Mrs. M. will buy 
watch and send 
in w/Mike first 
week of school. 
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NAME: Mike M. 



METHOD OF EVALUATION; Bi-monthly parent contacts & 
daily classroom data - - 



CATEGORY: 
GLOBAL GOAL: 



Personal Management 



Mike will increase his persorlal 



management skills 



REPORT CODE: C = completed, IP - in progress 



Priority 



NS = not started 



ENVIRONMENT: C Homejgchoo Q^Communi ty 



Annual 
Activity Goals 



DatelPro 



Short Term Objectives 



I 



End 



Hid 



Mid? 



':'Rr?osJheti c/Al ternate 
^Repforro^ Strategies 



Responsibility 
Timeline 



Showers 



Mike will independently 7, 
shower and shave 
daily. 

Activity includes: 

•Determining time for 
shower 

•Getting materials^ 
•Undressing 

•Showering (wasK>hairp 
•Drying ^. 
•Shaving 
•Dressing 
•Putting away materia Is. 



) 



,1 Mike will follow computer 
schedule to determine time^ 
for nightly shower. ; 

.2 Mike will wash andr?n|^^^ 
entire body att:'9p-^^ 
across 2 cons(Bcitive\W(^^ 

" razorKto shavei ' 



Takes Medication 



e4 6^ 



Mike will independently 
take his medication 
at school and home. 

Activity includes: 

•Determining time 
•Getting medication 
•Selecting correct 
amount 

•Taking medication 
Putting med. away 



8.1 Mike will independently 
check his self management 
notebook or computer schedule 
to determine time for 
medication, with 100% 
accuracy across 3 consecutive 
weeks. 



Computer schedule 



Self mgt. notebook & 
computer schedule 



Carol will help 
develop schedule 
on home computer 

Mr. M. will 
monitor nightly 
as needed. 

Mrs. M. will buy 
Mike electric 
razor for Christ- 
mas. 



Mr. M. will send 
in medical forms 
necessary for 
Carol to monitor 
distribution of 
medication. 
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NAME: Mike M. 



METHOD OF EVALUATION: Daily classroom data 



REPORT CODE: C = completed. IP = in progress 
NS = not started 



CATEGORY: 
GLOBAL GOAL: 



Leisure/Recreation 



Mike will utilize a variety of leisure 
activities avai-la ble withinjtJie 



community and school . 



ENVIRONMENT: Home 



/(5chool}l^ 



Priority 



Annual 
Activity Goals 



Short Term Objectives 



Date 
I 



ro. 
End 



id 
Yr. 



id, 



'JlPro'stheti c/AVternate 



.'iPerfofnfance Strategies 



Responsibility 
Timeline 



9. 



10. 



Fast Food Restaurant 



Use 

Mike will independent 
purchase snacks at 
McDonalds, Wendys & 
Dairy Queen. 

Activity includes: 
•Getting materials 
•Traveling to 
restaurant , * ; 1 
•Ordering ^ 
•Eating 

•Paying 'r V ' 

•Going to next actJV^i; 



Weight Lifting 



ERJCR2 



y 9.1 Mike will use his communica.tipll* 
notebook to select and ordet| 
indi'/idual or combinatlfe"n^of\ 
menu items under ||.TOfwZ|!0|^ 
accuracy across /3?.tpjis];ecu't|yf 
probe weeks . 

.9:.:2 Mike wjflilfjty, f9#,items^^^ 
. • the nek|:''nui%'*strXtegy , 

singlpdp]1taffBll1.s>i^for iteirjs 
Fupf-^to $3V.bO, .^aMbss 3 cons. 

.3 Mj;k'e;;will use communication 
notebook and tokens to accessl 
:Pj)blic transportation to 
^ Wendys and McDonalds. 



Mike will attend and 
participate in regular* 
education weight 
training class. 

Activity includes: 

•Getting dressed 
•Going to wt. room 
Lifting weights 



•Showering/dressing \^ 
•601 nq to'^hext activity 



10.1 Mike will dress within 5 min 
at 100% accuracy across 5 
consecutive probes. 



10.2 



10.3 



Mike will use free weights & 
universal gym with minimal 
assistance of peer tutor. 

Mike will ind. shower & dress 
within 10 min. at 100% accuraby 



Communication notebook 



''Dollar up" strategy 



Communication notebook 



Will use lock key 



arol will develop 
by 9/27. 



Mrs. M. will take 
Mike to a fast 
food restaurant 
of his choice 
once a week. 



Mrs. M. will send 
in key lock by 
9/23. 

Carol will assign 
peer tutor 1st 
week of school . 
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Student's llame^ 
High Scliool 



Transition Plan 
Age 



Uatc 



Date of Graduation 



Participants 



Transition 
Issues 



l'Gcor\n)endat1ons 



Parent/Guardian 



Action 



Line 



Responsibilities 



School 



Action 



TTiie 
line 



Adult Service Provldet 



Action 



TfiST 
Line 



1. 

Income 
Support 



2. 

Vocational 
Placenient 



ERIC 
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6-r. . > 

Orojon iifoh School »'-ojcct: Transition I'lan 



Transition 
Issues 




Hesponsilnlities — — ~ 


i!ecorjMciidatioii$ 


Pdrcnt/nuiaruion 




Scliou] 


AGult bcrvkc ^rovider^ 




Action 


"fine • 
Line 


Action 


Hnie 
Line 


Action 


Line 


3, 

Residential 
Placement 


• 














4. 

Coomunity 

Leisure 

Options 


• 






• 








5. 

Transportatioi 






• 




- 
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Transition 
Issues 



6^ 

Hedical 
ileeds 



7. 

Advocate/ 
Guardian 



8^ 

Long-Term 
Care 

(Trust/Will) 



ERLC 
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6-D 



Orcqofi llifili Scliool Project: Transitton Plan 



Itocoiu-cMtiatinus 



Parent/Guard I an 



Action 



Tmc" 
Line 



Kosponsibi titles 



School 



Action 



f imc 
Line 



AOu It Service Providers 



Action 



TTST 
Line 
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Orc<)0ii lliql! School Project: TrdiisUum Plan 



Transition 
Issues 


l!CCOi i4:'it:aliOMS 


I'drcnt/raiiardi.^.n 
Action 


1 ine 
Line 


'•e<;ponsiiii1itii*s 
Sciiool 

Action 


1 inic 
Line 


Adult Service Pro 
Action 


aiders 
lime 
Line 


Maintenance 
of Family 
Relationships 


• 


• 












10. 

Insurance 

70 




1 

1 

) 

1 


- 

1^ 


- 
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6-D 

We the undersigned have participated in the development of 

Transition Plan and agree to carry out 

the reconv:iendations specified v/ithin. 



Parenw-^late Student/date' 



Classroom Teacher/ date LEA Representative/date 

Adult Service Providers: 



Tdite /<late 
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f 



OtflicUt«iit 


r M CItsttrt 


M«l*tIMDItS 


K /micmjmmvML acsMCCS inciiiin 

Ktlvltlts ctftCtmH vftn prtNfttlH. 
fr««liif, etrliif f«r fttHirlaf flw IM 
Mlsftl 1lf« «i4 r«*icts. AIM IftClllitS 
c«r1nf far nrks, fir^m, «M r^^* 


(IMPiOS 

fickloo stroMkorrlos 
(otMritf OffS 
(rtttkoost i^rktr 

TrM olMttr 


food proctssor 
(OlstrlhotiM) 


2. €0«ff«UCTIO« laclvits any «ctlvUlts 
ct<N:irnt< wltH fairlcatlnf • «rtctliif , 

r«H<Hiif ttnictiirts S4fCli fenll^lnft 

•r fMA* 


CotftroctiM MTkor 
AoM MOttroctiM Mrkof 
f«lttor*s MlHT 


Tord Mlotoomt 
Mrkor. (ofricoU 
t«rc/Mtur«l 
rosoorcos) 


3. OISTillUTItM lacing My «ctlvit<ts 

rtUlllnf aaUrUls. Nadilntry My It 
ImmIm^ m MMHuf tr prMMslnf 

MtTitlMS* 


Voftt«i1t procossor 
Stocklof sMiMS 
Strtltf Mtt1t« 
Solts cltrk 
ftcktftr 


food prtp«r«tioo 
ptrsM 

Citchto htlptr 


4. OMSTIC MO ailtOlK SiVlCCS laclv^s 

Mtlvltltt MMtrM^ vfU JTMl^lHf 

MMStIc Mnrlccs la frlvtU MMcMl^s or 
IMfliif MCatllslMMts. mi^uMm^ mi 

ClMUfllf ClMUlAf/MMrtl l« • MMircltl 
■itifcllihMnt. m4 MrftnHut cImhIm or 
MlottoMCt Mrvlcts tt tut lotorlors of 


jMlttr 
MtlO 

iMotry MTktr 
Dry cItMltf Mrktr 
tftSHlOf «1flOO«S 


Ins ptrsM (food 
protor«tiM/ 
strvlcts 


S. rOOO nC^MATXM MO SftVtCCS lMl«#ts 
Mtlvltitt coocorMi irftli frtporlof ^00^ 
Md btvtr*]ts m4 sonrlttf tUM to MtrMS 

rostaiTMts. AIM loclodts octlvltlts 
mt Mint«1ii kltdiM Mrk orMS mO 

MlllMMt or tlUt Ml«t«1« CMtOMT 

tatlof «rt«s» 


tolof ttblts 

ilaslilfif d< slits 
food coMttr ptrsofi 
KItcHtfi htlptr 




ICM.TN OCCUPATIONS locludM «iy 
octlvltlts coiicorMd wItJl MlOttlolOf tilt 
Htaltli, coflfort, or Mftty of IMlvlta«ls» 
AIM loclodts ktlvltlts tkU ItvolM tlit 
htMlltf of MdlclAt or MttrUls that trt 
iist4 It hospital cort* 


Ov core ttttodMt 
Nurst^s mIstMt 
fturslfif HOM voluntttr 
cm Id c«rt htlptr 


Hospital kitchen 

Mrktr (food prep«r«* 

tloo/strvlcts 
Hospital Uondry 

w^ktr (dOMStIc 4nd 
bonding strvlcts) 


7. mmfKumm/moiM opcration loeiudts 

activUfts cooctrotO mith «slof tMis ina 
MChiots to f«bric«tt, losptct, w rtp«lr 
protvcts* 


N«ch«fflc assistant 
Orytr operator 

HMt*M«l MChfnt 

optr«tor 


PKktqtr 

(distribution) 


i. orricc ANO luaotM sctviccs locioots 

octfvUlts cooctriitO «Uli rtcortffif , 
trmcrlOtot, rtorodocfo^, orfMixIn^, 
Mt tufppMt oMds Mt MtorUls frm m 
offset bttSlfir,!;'-. 


flllfif rtcords 
lf«llroo« Mrktr 
Mtsstfiftr 

tunolfi) copy MChfne 


Stock In9 Shelves 
(distribution) 
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VocittoMl Training Fornits for High School Students with Severe Handicaps 



FORMAL 

Individual Job SUtlons 
In the CoMunlty 



Comnlty Uork Crews 



Centralized Uork Training 
Sites 



DEFINITION 

A work training station In public 
or pri>\te sector* service or 
Industrial setting designed to 
accoMdats a single student. Super- 
vision and training Is Initially 
provided by school personnel who 
have co^ileted a cdaprehenslve Job 
analysis. Student perforaance 
Is aalnUlned through da^y conUct 
with Indigenous superfliors and 
co-workers» with systMOtic FoIIoittUP 
by school personnel. Individual 
Job sites aay bt utilized In any 
Job or Job cluster. 

iln Instructional and organizational 
ForMt designed to provide voca- 
tional training to up to four 
students In aultlple public or private 
sector* service or Industrial 
settings. Supervision and tralnlno 
are continuously provided by school 
personnel who have co^>leted a 
CM^rehenslve analysis of all Job 
tasks In each worksite. Student 
perforMnce Is Mintalned through 
regular and frei|uent contact with * 
school personnel. Crews My be 
utilized In any Job or Job cluster 
that allows efficient division Job 
requlreaent Into functional work 
tasks. 

An Instructional and organizational 
fonut designed to provide vocational 
training to up to ten students In a 
single public or private sector* 

service or Industrial settings. 
Supervision and training Is continu- 
ously provided by school personnel, 
with asslstnace fron Indlgeneous 
supervisors or co-workers. Job 
assignment and design Is based on a 
coMprehenslve analysis of all Jobs in 
the wDrk site. Centralized Work 
Training sites nay be utilized In any 
job or job cluster that allows effi- 
cient division of job requirements 
into functional work tasks. 



ADVANTAGES 

Opportunity to provide regular and 1. 
frequent training In actual work 
envlroiMents. 2. 
Training my lead to c^>lo>«ent In 
the worksite. 

Regular and frequent contacts with 
honhandlcapped co-workers. 3. 



Efficient utilization of sUff for 
vocational training. 
Opportunities to teach generalized 
work skills. 

Opportunities for Job expansion 
within and across work sites. 
Regular and frequent contacts with 
nonhandlcapped co-workers. 
Training opportunities not Halted 
to a single work site or job cluster 



Efficient utilization of staff for 
vocational training. 
Opportunities to teach generalized 
work skills. 

Opportunities for job expansion 
within and across work sites. 
Regular and frequent contacts with 
nonhandlcapped co-workers. 
Training not United to a single job 
cluster. 

Work tasks nay be designed to match 
post-school employment opportunities. 



DISADVANTAGES 

Staff Intensive training 
format. 

Requires high proportion of 
sUff time to complete job 
development and Job analysis 
activities. 

Limited opportunities for job 
expansion within the existing 
site. 



Little opportunity to fade 
trainer presence. 
Limited opportunities to work 
In crews after high school. 
Difficult to schedule sufficient 
training time for all students 
during crew start-up. 
Increased resources required 
for travel. 



Difficult to schedule sufficient 
training time for all students 
during start-up. 
Require staff assiqnment to 
central site. 
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ACTIVITY: Grocery Shopping STUDENT: 

Correct « ^ , Correction Procedure: — 

Error = 



.evel of Assistance:^ 


Date : 


— — 






— — • 






"" " " 


Li> m,A mm 






12.Goes to next acti 




12 


12 


12 


12 


12 


12 


12 


12 


12 


12 


1 1 .Leaves ^ 




.1 1 


11 


1 1 


1 1 


1 1 


1 1 


1 1 


1 1 


1 1 


1 1 


lO.Receives change/i 




.10 


10 


10 


10 


1 0 


10 


10 


10 


10 


10 


9.Pays„ ^ 




.-.9 


9 


9 


9 


9 


9 


9 


9 


9 


9 






...8 


8 


8 


8 


8 


8 


8 


8 


8 


8 


7. Locates cashier — 




7 


7 


7 


7 


7 


7 


7 


7 


7 


7 


6.Determjnes when through — 


6 


6 


6 


6 


6 


6 


6 


6 


6 


6 


c. Price 




c 


c 


c 


c 


c 


c 


c 


c 


c 


c 


b. Size — 




._b 


b 


b 


b 


b 


b 


b 


b 


b 


b 


a. Brand - - 




a 


a 


a 


a 


a 


a 


a 


a 


a 


a 


S.Locates specific 


i terns. 


5 


5 


5 


5 


5 


5 


5 


5 


5 


5 


4. Locates sections. 




—4 


4 


4 


4 


4 


4 


4 


4 


4 


4 


b. Cart/basket— 




b 


b 


b 


b 


b 


b 


b 


b 


b 


b 


a. List/other — 




a 




a 


a 


a 


a 


a 


a 


a 


a- 


3. Prepares to shop. 




__3 


3 


3 


3 


3 


3 


3 


3 


3 


3 


2.Travels to store. 




_2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


1 .Prepares to go 




— 1 


1 


1 


1 


1 


1 


1 


1 


1 


1 


Circle 'A' 


if absent 


: A 


A 


A 


A 


A 


A 


A 


A 


A 


A 




Trai ner 


• 




















Start Time 


• 





















stop Time: 

Total Minutes: 

Comments: 



ERIC 
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INSTANCE M0NITORDK3 - GRXERY SHOPPING 



Date:; 



Store: 



Items Purchased: 



ERIC 



77 



Anount: 



Conrents: 



ACTIVITY: FAST FOOD RESTAURANT 
STUDENT: 

Correct = «. Correction Procedure: 

Level oi Assistance: u.^ 



Date: 























12. Goes to next activity 12 


12 


12 


12 


12 


12 


12 


12 


12 


12 


ll.Clea'^s up self/area 11 


11 


11 


11 


11 


11 


11 


11 


11 


11 


10 .Determi nes when to go . 10 


10 


10 


10 


10 


10 


10 


10 


10 


10 


9.Eats_^ 9 


9 


9 


9 


9 


9 


9 


9 


9 


9 


8. Takes item(s> to seat 8 


8 


8 


8 


8 


8 


8 


8 


8 


8 


7. Retrieves item(s> 7 


7 


7 


7 


7 


7 


7 


7 


7 


7 


6. Pays -for item<s> . 6 


6 


6 


6 


6 


6 


6 


6 


6 




5. Orders item(s> _5 


5 


5 


5 


'5 


5 


5 


5 


5 


5 


4.Determi nes if can afford 4 


4 


4 


4 


4 


4 


4 


4 


4 


4 


3. Chooses i tem_ 3 


3 


3 


3 


3 


3 


3 


3 


3 


3 


2. Travels to restaurant __2 


2 


2 


2 


2 


2 


2 


2 


2 


2 


1 .Prepares to go 1 


1 


1 


1 


1 


1 


1 


1 


1 


1 


Circle 'A' if absent: A 


A 


A 


A 


A 


A 


A 


A 


A 


A 


Trai ner 




















Start Time: _ 




















Stop Time:- 




















Total Minutes: 





















Comments: 



ERIC 



78 



INSTANCE MDNITDRING - EAST POODS 



Date: 



Restaurant: 



ERiC 



Items Purchased: 



Anount: 
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Conmaits: 



ACTIVITY: 



Student: 



Correct = Correction Procedure: 



Error = 



Level of Assistance: 



Date: 



15. 




15 


15 


15 


15 


15 1 


15 


15 


15 


15 


15 i 


15 


15 


15 


15 


15 j 


14. 




14 


14 


14 


14 


14 i 


14 


14 


14 


14 


14 i 


14 


14 


14 


14 


14 I 


13. 




13 


13 


13 


13 


13 i 


13 


13 


13 


13 


13.1 


13 


13 


13 


13 


13 ! 


12. 




12 


12 


12 


12 


12 i 


12 


12 


12 


12 


12 I 


12 


12 


12 


12 


12 1 


11. 




11 


11 


11 


11 


11 i 


11 


11 


11 


11 


11 1 


11 


11 


11 


11 


11 1 


10. 




10 


10 


10 


10 


10 I 


10 


10 


10 


10 


10 1 


10 


10 


10 


10 


10 j 


9. 




9 


9 


9 


9 


9 i 


9 


9 


9 


9 


9 1 


9 


9 


9 


9 


9 j 


8. 




8 


8 


8 


8 


8 i 


8 


8 


8 


8 


8 1 


8 


8 


8 


8 


8 1 


7. 




7 


7 


7 


7 


7 1 


7 


7 


7 


7 


7 1 


7 


7 


7 


7 


7 i 


6. 




6 


6 


6 


6 


6 i 


6 


6 


6 


6 


6 1 


6 


6 


6 


6 


6 I 


5. 




5 


5 


5 


5 


5 i 


5 


5 


5 


5 


5 1 


5 


5 


5 


5 


5 } 


4. 




4 


4 


4 


4 


4 1 


4 


4 


4 


4 


4 1 


4 


4 


4 


4 


4 ; 


3. 




3 


3 


3 


3 


3 1 


3 


3 


3 


3 


3 1 


3 


3 


3 


3 


3 } 


2. 




2 


2 


2 


2 


2 i 


2 


2 


2 


2 


2 ; 


2 


2 


2 


2 


2 1 


1. 




1 


1 


1 


1 


1 i 


1 


1 


1 


1 


1 1 


1 


1 


1 


1 


1 j 




Circle 'A' if absent: 


A 


A 


A 


A 


A i 


A 


A 


A 


A 


A 1 


A 


A 


A 


A 


A ; 




Start time: 


































Stop time: 


































Total Minutes: 

































Comments/Program Changes: 
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Common Questions About 
THE EMPLOYMENT TRAIN TRANSITION MODEL 

What are the benefits of ET&T implementation t o t:he severely handi- 
capped students in the participating classroom ? 
Students achieve greater independence both at home and in the 
community following graduation (if parent allows — some do not); they 
receive training in work skills euid in self-management skills 
(scheduling time, making choices, problem solving, time management); 
and have an increased ability to use leisure time appropriately. In 
addition, students benefit from state-of-the-art teaching technology 
and increased instructional time, *rom increased contact with non- 
handicapped people, and from learning a functional curriculum 
focused on adulthood. Project data indicates that improvements in 
students' lifestyles also take place following model implementation. 
After following students in ET&T classrooms over a year, the data 
show a significant increase in student performance of activities in 
integrated community settings. Students in ET&T classrooms are 
spending more time in community settings engaged in leisure activi- 
ties, personal management tasks such as shopping, and work as a 
result of their participation in the model. In other words, ET&T 
activities have an impact on students' quality of life outside of 
school . 
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Page 2 



Aren't severely handicapped studen ts too vulnerable to access the 
community by fh emselves ? 

The notion that handicapped persons are more vulnerable to community 
risk may be addressed in two ways: 



1. Severely handicapped persons are only vulnerable if they are not 
adequately trained. The success of training for adaptive com- 

' munity behaviors has been well documented. 

2. The "disiiity of risk" (Perske, 1972) ir ^n important aspect of 
learning for everyone. Handicapped students have the right not 
to be overly protected and hence restricted from the opportunity 
for community integration. The key is supervised training so 
that r.'fsk is minimized. Handicapped citizens, like everyone 
else, have the right to realistic feedback from others. 



Aren't severely handicapped students too slow and low functioning to 

be out in the CQininunity? won't the ir presence annoy other citizens ? 

This question has a multifaceted response: 



1. Many individuals— the elderly, individuals with crutches or 
limbs in casts — may also respond more slowly. Society is gener- 
ally tolerant of them. 

2. A handicapped individual completes tasks slowly or 
inappropriately due to a lack of training or exposure; there- 
fore, better training over cime will eliminate the "annoyance" 
to other citizens. 

3. Handicapped individuals are membars of the local community and 
have the same claim on access to services and opportunities us 
anyone else. Personal, inconvenience is an excuse, not a reason, 
for segregation or denial of access. 

4. Prejudice against a minority group is reduced by exposure to its 
members, making this a compelling argument for integration in 
the schools and in the community. Successfully trained, handi- 
capped citizens tLen are their own best advocates. 
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Does the emphasis on commu nity training mean that academic skills 
will no longer be taught ? 

Training of academic skills will not be abandoned, but will be 
taught in context rather than in isolation. Reading, math, or 
language skills will be taught in the context of valued activities 
such as shopping, cooking, or riding the bus. Treatment of academic 
skills is influenced by the concept of "opportunity cost": Given 
limited instructional time and many activities that could be taught, 
it is important to spend educational time in those areas that will 
maximize success after leaving school. For a student with a severe 
handicapping condition, it is considerably more important to learn 
community and job skills thf^ii to learn more math facts, adjectives, 
or sight words. 

Can severely handicapped individuals actually learn to use community 
stores and service^:!? Isn't is unre alistic to think of then partici- 
pating in community activities? 

Severely handicapped rtudents may learn more slowly or need to 
employ prosthetic devices or alternate performance strategies to 
successfully function in the community. It is likely that lack of 
skill is due to lack of training and access, not lack of ability. 

Will an ET&T classroom be more expensive fp operate than a tradit- 
ional se condary classroom ? 

Ko, the ET&T model has been designed to fit whatever resources are 
regularly available to the classroom. In all likelihood, however, 
it will be necessary to allocate those resources in a different way. 
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Rather than expenditures for purchases of commercial curriculum 
materials, teachers will need support for local curriculum develop- 
ment activities. Instead of traditional classroom supplies 
(workbooks, prepackaged materials), classrooms will need flexibility 
to purchase consumable supplies (cooking ingredients, restaurant 
meals) and other nontraditional items (bus tokens, etc.). Parents 
can be expected to provide at least partial support for some commun- 
ity-based activities that benefit families directly (such as 
shopping for grocery items) and for those activities that parents 
usually support (e.g., student leisure activities). 

What is the role of related service s taff f orr.upationaT therapist 
(QT), physical t herapist ( PT ) , s p eec h /lang na ge specialist, ac^aptivp 
Physical education special ist) in the ET&T model ? 
OT, PT, speech and language specialists act as consultants to the 
teacher and may assist in the following ways: evaluate current 
level of performance; give input on lEPs and suggested activities? 
develop prosthetic devices; train students on instructional programs 
such as telephone use^ grocery shopping, using fast food restau- 
rants; and monitor effective communication in community settings. 
The adaptive physical education specialist may function as a consul- 
tant or provide instruction on age-appropriate recreation and 
leisure skills in the school or community. Related service staff 
coordinate goal develroment, assessment, effective classroom manage- 
ment and procedures, and instruction with the teacher, aide, and 
other support staff. 
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Is ET&T an appropriate undertaking? Is the idea itself credible? 
Are the model developers reputabl e and know ledgeable? 
The development of ET&T was supported by a contract from the Special 
Education Program, D^S. Department of Education, to the University 
of Oregon and the Lane Education Service District* Prior to the 
contract, the University and Lane ESD staff had collaborated on a 
number of other projects related to secondary education for severely 
handicapped students* Staff are experienced in teaching, program 
development, staff training, research, and program administration* 
The concepts of age-appropriate, integrated, community-based, and 
activity-oriented training for high school students with severe han- 
dicaps appear throughout contemporary program literature across the 
nation* 

What are the benefits of ET&T implementation to the participating 
parents ? 

Parents are able to give planning and program-evaluation assistance, 
to receive specific outcome information on their son's/daughter's 
progress, to coordinate home and school/community programs with the 
teacher, to see increased Independence of their son or daughter, to 
use sets of materials developed by ET&T, to actively participate in 
transition planning, and to have increased involvement in goal set- 
ting* 
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Don't some components of ET&T actu ally duplicate the 
responsi bilities of adult service programs ? 

The ET&T model does include some components that can be expected to 
be in the work domain of adult service agencies. However, many 
adult service agencies are not familiar with the service needs of 
severely handicapped students and find it difficult to respond with 
adequate services* The goal of the program is to provide informa- 
tion about students to the representatives of these agencies that 
would allow them to do .better planning. The process of transition 
requires early involvement of all participantis (school, parents, 
adult service agencies) in the future planning for an individual 
student. All potential service providers need to work together 
before, not after, high school completion. 
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* Resource List 



For more information contact: 

Carl a Jackson 
Transition Coordinator 
Superintendent of Public Instruction 
FG-11 

Olympia, WA 98504 
(206) 753-6733 or, 

Carol Overdorff 

Employment Training & Transition Project 
7018 N.E. 158th 
Bothell, WA 98011 
(206) 488-4859 
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SPECIALIZED TRAINING PROGRAM 

Materials and Infonnation Ust 

The Specialized Training Program is an organization committed to research and 
training on the development, implementation, and evaluation of community -based 
systems for supporting students and adults with severe disabilities. 

AVAILABie DIRECTLY FROM IKE SPECIALIZED TRAINING PROGRAM 

ADULT VOCATIONAL SERVICES 

Order Title 
No. 

A.l Bellamy, G. T., 4 Horner, R. H. (Eds.) (Revised 1984). Specialized 

Training Program Benchworks Model Operations Manual . J60.00 

A.2 Bellamy, G. T., Horner, R. H., Sheehan, M. R., 4 Boles, S. M. (1982). 
Structured employment and workshop reform: Equal rights for severely 
handicapped individuals. In J. Lapadakis, J. Ansley, 4. Lowitt 
(Eds.). Work, services and change: Proceedings from the National 
Institut e on Rehabilitation Facilities . Washington, DC: National 
Association ot Rehabilitation Facilities. Reprinted in The Australian 
Journal of Special Education , 6(1), pp. 15-22. ~JT77D 

A.3 Bellamy, 6. T., Rhodes, L. E., Bourbeau, P. E., 4 Mank, D. M. (1982). 
Mental retardation services in sheltered workshops and day activity 
programs: Consumer outcomes and policy alternatives. In F.R. Rusch 
(Ed.), Competitive employment: Service delivery models, methods, and 
issues . Baltimore: Paul H. BrooKes. 53.40 

A.4 Bellamy, G. T., Rhodes, L. E., Wilcox, B., Albin, J., Mank, D. M., 

Boles, S. M., Horner, R. H., Collins, M., 4 Turner, J. (1984). Quality 
and equality in employment services for adults with severe 
disabilities. Journal of the Association for Persons with Severe 
Handicaps , 9(4), pp. 270-277. JOO 

A.5 Bellamy, G. T., Sheehan, M. R., Homer, R. H.i 4 Boles, S. M. (1980). 
Community programs for severely handicapped adults: An analysis of 
vocationVv opportunities. Journal of the Association for Persons with 
Severe Handicaps , 5(4), pp. 307-324. $2.10 

A.6 Boles, S. M., 4 Wheeler^ R. W. (1981). Microcomputers in social 

service systems . Proceedings of the Johns Hopkins first national search 
tor applications of computing to aid the handicapped. (IEEE No. 
TH0092-7, pp. 86-101). $1.00 

A.7 Buckley, J., 4 Bellamy, G. T. (1986). Day and Vocational Programs For 
Adults with Severe Disabilities: A National Survey. In P. Ferguson 
(Ed.) (1986), Issues in transition research: Economic and social 
outcomes , pp. 1-12. Eugene, OR: University of Oregon, Center on Human 
Development. $1.10 
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A.8 P. Ferguson (Ed.), (1986). Issues in transition research: Economic and 
social outcomes , pp. 1-12. Eugene, OR: University of Oregon, Center on 
Human ueveiopment. $1.10 

A.9 Horner, R. H., Eberhard, J., ft Sheehan, M. (1986). Generalization of 
table busing skills with moderately and severely retarded adolescents. 
Behavior Modification , 10, pp. 457-471. $1.50 

A.IO Lynch, H. F., Slovic, R.; Burnham, M. H. (1986). Supported Employment: 
A Mew Way To Work . (1/2- VHS, 20 minutes) 

A video designed to inform parents about the nature, function, and 
value of supported employment. Appropriate for anyone interested in a 
general understanding of the subject. Four types of programs are 
covered: individual supported jobs, enclaves, mobile crews, and 
benchwork. Accompanied by a transcript and a short paper on parents' 
role in promoting supported employment. Produced by the Parents' 
Graduation Alliance. 

A.11 Mank, D. M., ft Homer, R. H. (in press). Self-recruited feedback: A 

cost-effective procedure for maintaining behavior. Applied Research in 
Mental Retardation . JHSD 

A.12 Rhodes, L. E., ft Valenta, L. (1984). Industry-based supported 

employment: An enclave approach. The Journal of the Association for 
Persons with Severe Handicaps , lOdTTF:*. 12-20. $1.70 

A. 13 Sowers, J., Lundervold, D., Swanson, M., ft Budd, C. (1980). 

Competitive employment training for aentally retarded adults: A 
systematic approactu Unpublisned manuscript. Eugene, OR: universi ty 
or Oregon. $14.00 

SECONDARY PROGRAMS FOR SEVERELY HANDICAPPED STUDENTS 

5.1 Albin, R. W., McDonnell, J. J., ft Wilcox, B. (1987). Designing 
Interventions to meet activity goals. In B. Wilcox ft G. T. Bellamy 
(Eds.), A comprehensive guide to the Activities Catalog: An alternative 
curriculum for youth and adults with severe disabilities . Baltimore: 
Paul H. Brookes. $1.50 

5.2 Bellan^, G. T., Rose, H., Wilson, D., ft Clarke, J. Y. (1982). 
Strategies for vocational preparation. In B. Wilcox and G. T. Bellamy, 
Design of high school programs for severely handicapped students . 
Baltimore: Paul H. Brookes. $1.25 

5.3 Bellamy, G. T., ft Wilcox, B. L. (1981). From school to what? 
Transition services for students with severe handicaps . Paper prepared 
for the Wales/OECO Seminar on "The Handicapped Adolescent," Cardiff, 
Wales. $1.45 
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5.4 Bellamy. T., Wilcox, B., McDonnell. J., i Sowers. J. (1982). 
Improving vocational services for severely handicapped individuals: 
Strategies for parent involvement . National parent conference ~ 
Requiring Extensive Special Education. Special Education Services. U.S. 
Department of Education 4 $2.30 

5.5 Bellany. G. T.. Wilcox. B.. Rose. H.. 4 McDonnell. J. j. (1985). 
Education arid career preparation for youth with disabilities 
responsible for services to persons with severe handicaps. Jourifial of 
Adolescent Health Care . 6. pp. 125.135. H.W) 

Essig. D. (1983. April). Hey. Barb. Where's the severely handicapped 
room? The high school principal's role in facilitating the integration 
of students with severe handicaps. Confederation of Oregon School 
Administrators. ~- $0.50 

5.7 Horner. R. H. (1986). Generalization and motor control: Implications 
for Instruction with learners who exhibit severe disabilities. In M. 

G. Wade (Ed.). Motor skill acquisition in the mentally handicapped (pp. 
243-256). Amsterdam: North Holland Publishing Company. $1.50 

5.8 Horner. R. H.. Albin. R. W.. 4 Ralph, 6. (1986). Generalization with 
prec1s4on: Thfe role of negative teaching example in the Instruction of 
generalized grocery item selection. Journal of the Association for 
Persons with Severe Handicaps . 11(4). pp. 300-308. $1.50 

5.9 Horner. R. H.. Bellauy. G^ T.. 4 Colvin. G. T. (1984). Responding in 
the presence of nontrained stimuli: An ap;^1ed analysis of 
generalization. Journal of the Association for Persons with Severe 
Handicaps . 9. pp. 28/-Z96. '. ITW 

5.10 HdrnerrRr H.. 4 Budd. C. M. (1985). Teaching manual sign language to 
a nonverbal student: Generalization of sign use and collateral 
reduction of maladaptive behavior. Education and Training of the 
Mentally Retarded . 20. pp. 39-47. $1.90 

5.11 Horner, n. H.. McDonnell. J. Ji. 4 Bellamy. G. T. (1986). General case 
instruction in simulation and community settings. In R. Horner. L. 
Meyer. 4 H. Fredericks (Eds.). Educa 1 1 on of 1 earners wi th severe 
handicaps: Exemplary service strategies (pp. 289-334). Baltimore: Paul 

H. Brookes. $1.00 

5.12 Horner. R. H., 4 Rose. H. (1982). Direct instruction with severely 
handicapped students taking direct instruction to the community. 
Direct Instruction Hews . 1(4). pp. 3-5. $0.75 

5.13 Horner. R. H.. Sprague. J.. 4 Wilcox. B. (1982). General case 
programming for community activities. In B. Wilcox 4 G. T. Bellamy. 
Design of high school programs for severely handicapped students . 
Baltimore: Paul H. Brookes. ^50 
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5.14 Horner. R. H.. WilHams. J. A.. & Knobbe. C. (1985). The effects of 
"Opportunity to Perform" on the maintenance of skills learned by high 
school students with severe handicaps. Journal of the Association for 
Persons with Severe Handicaps , 10, pp. 172-175. $1.50 

5.15 Lapp, J., Passenger, B., A Wilcox, B. (1982). Comwunity -based 
training: Adaptations for students with multiple handicaps" 
Unpublished manuscript. Eugene, OR: University of Oregon, Specialized 
Training Program. $2.00 

5.16 McDonnell, J. J. (1984). Teaching generalized community skills to 
students with severe handicaps: Guidelines for using classroom based 
simulation. Direct Instruction Hews , 4(1), pp. 5-6. $1.00 

5.17 McDonnell, J. J., 4 Horner, R. H. (1985). Effects of in vivo and 
simulation-plus-in vivo training on the acquisition and generalization 
of a grocery item search strategy by high school students with severe 
handicaps! Analysis and Intervention in Developmental Disabilities , 5^, 
pp. 323-344. 

5.18 McDonnell, J. J., Wilcox, B., Boles, S. H., A Bellamy, G. T. (1985). 
Transition issues facing youth with severe disabilities. Parents' 
perspective (A Brief Report). Journal of the Association for Persons 
with Severe Handicaps , 10(1), pp. 61-65. 505 

5.19 McDonnell, J., Wilcox, B., Boles, S. M., A Bellany, G. T. (1985). 
Issues In the transition from school to adult services: A survey of 
parents of secondary students with severe handicaps . Unpublished 
manuscript. Eugene, OR: University of Oregon, Specialized Training 
Program. $1.25 

5.20 McDonnell, J. J., Wilcox, B., Eberhard, J., Knobbe, C, Shelton, R., & 
Verdi, M. (1982). A catalog of alternative performance systems for 
high school students with severe handlca'ps^ Eugene, OR: Unpublished 
manuscript. University of Oregon. $5.00 

5.21 Rose, H., A Horner, R. H. (1982). Avoiding response distortion with 
severely handicapped students. Direct Instruction News , 2(1), 4-14. 

; " $0.75 

5.22 Sprague, J., A Homer, R. H. (1984). An experimental analysis of 
generalized vending machine use with severely handicapped students. 
Journal of Applied Behavior Analysis , 17, pp. 233-278. $2.30 

5.23 Sprague, J., A McDonnell, J. J. (1984). Effective use of secondary age 
peer tutors: A resource manual for classroom teachers. Unpublished 
manuscript. Eugene, OR: university of Oregon, specialized Training 
Program. $4.?5 

5.24 Sprague, J., Mix, M., Wilcox, B., Styer, C, A Biber, B. (1983). 
Self -monitoring procedures for high school students with severe 
handicap s. Unpublished manuscript. Eugene, OR: University of Oregon . 
" $2.25 
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5.25 Sprague, J., Paeth, M. A., & Wilcox, B. (1983). Community work crews 
for severely handicapped high school students . Unpublished manuscript. 
Eugene, OR: University of Oregon. $5.00 

5.26 Sprague, J., A Wilcox, B. (1984). Organizing a social service club for 
handicapped .^and nonhandicapped students . Unpublished manuscript. 
Eugene, OR: University of Oregon, Specialized Training Program. 

$3.00 

5.27 Wilcox, B., McDonnell, J., Rose, H., t Bellamy, G. T. (1986). 
Integrating adolescents with severe handicaps into the public school 
system: A case study. In L. Visile (Ed.), Integration of the 
Secondary Handicapped in Secondary Schools . Paris: Organization for 
economic Cooperation and Development. ' $2.50 

5.28 Williams, J. A., A Horner, R. H. (1985). Teaching general case street 
crossing: A curriculum package. Eugene, OR: University of Oregon. 

^ ^ $10.00 

5.29 Williams, J. A., & Horner, R. H. (1985). Teaching generalized 
telephone use: A curriculum package . Eugene, OR: University of Oregon. 

$10.00 

5.30 Williams, J. A., A Horner, R. H. (1986). General case cooking 
instructional package . Eugene, OR: University of Oregon. $15.00 

Si31 Williams, J. A., A Horner, R. H. (1986). Teaching generalized grocery 
shopping: An instructional package . Eugene, OR: University of Oregon. 

nU.OO [without photographic eaterials] 

RESIDENTIAL PROGRAMS 

R.l Newton, S., Romer, M., Bellany, G. T., Horner, R. ,H., A Boles, S. M. 
( 1983 ) . Neighborhood Living Project Group Home Operations Manual . 
Eugene, OR: University of Oregon, Center on Human Development. 

$30.00 

The Neighborhood Living Project Operations Manual for Specialized Group 
Homes describes standi, di zed systems and procedures for managing a 
small group home for individuals with severe handicaps. 



R,2 Newton, S., Romer, M., Bellainy, G. T., Horner, R. H., A Boles, S. M. 
(1983). Neighborhood Living project Tenant Support Operations Manua 
Eugene j OR: University or Oregon, Center on Human Development. $3U.UU 



The Neighborhood Living Project Operations Manual for Intensive Tenant 
Support programs describes standardized systems and procedures for 
managing a small residential program that provides services to 
individuals with severe handicaps living in apartment settings . The 
purposes of the manual are identical to those or the manual for group 
home programs. 
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R.3 Newton, J. S. (1986). Neighborhood Hvtng Project Basic InservTce 
Training Package , Eugene, OR: University of Oregon, Center on Human 
Development. $10.00 

This package, which consists of eight 1earner>guided, programmed 
"modules", is designed to help staff members teach themselves how to 
perform the basic responsibilities and duties of a staff person in a 
residential program using the Neighlorhood Living Model. 

R.4 Newton, J. S., 4 Horner, R. H. (1986). Neighborhood Living Program 
Advanced Training Package . Eugene, OR: University of Oregon, center 
on Human Development. $5.00 

This package is a learner-guided manual that introduces staff in 
residential programs to more advanced concepts and procedures for 
assisting people with severe disabilities to learn adaptive skills. 

R.5 Bellamy, 6. T., ft Horner, R. H. (1986). Beyond High School: 

Residential and Employment Options After Graduation. In M. E. Snell 
(Ed.), Systematic Instruction of Persons with Severe Handicaps (3rd 
Edi t1 on). Columbus, OH: Charles E. Mernn. ^1 . 50 

R.6 Bellamy, G. T., Newton, J. S., LeBaroR, N. M., ft Horner, R. H. (1986). 
Toward Lifestyle Accountability in Residential Services for Persons 
with Mental Retardation , unpublisneo manuscript. University or 
Oregon, Specialized Training Program. $2.20 

R.7 Boles, S. M., Horner, R. H.,) ft Bell any, G. T. (1986). Transition to 
supported living: ()ne exampl e. Unpublished manuscript. University of 
Oregon, Specialized Training Program. $2.20 

R.S Newton, J. S., Boles, G., Romer, M., Bellamy, G. T., ft Horner, R. H. 
(1985). Final report: Deinstitut^onaTization wodels for severely 
handicapped children and youth Tyrant No. 300-B1-U4U6). Eugene,0R: 
University of Or';gon, Center on Human Development. $8.00 

Romer, L. T. (1986). Community-based residential options for persons 
with severe/multiple disabilities: Impact of services on people's' 
lifestyles ; Unpublished manuscript. Eugene, OR: University of Oregon . 
$2.30 
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FAMILIES 

P.l Fact Sheets (1-2 page summaries of issues and data in Oregon) $0.25 
each 

.From School to What? (1985). 

.People With Developmental Disabilities: Where Do They Live? (1985). 
, People With Developmental Disabilities: Where Do They Work? (1985). 
.'People With Developmental Disabilities: What Happens In High School? 
.Parents' Graduation Alliance • The First Two Years. (1985). 

P.2 Slovic, R. The Parents* Graduation Alliance; Transition Support for 
Students Who Are severely Handicapped :Project Overview . 10 pp $0.40 
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P.3 Information on PGA Team Organization and Activities 



M.50 



Project Description. 
Goals £nd Purposes. 
Responsibilities of Team Leaders. 
Responsibilities of Team Members. 
Team Activities. 
Activity Reporting Format. 
Team Sample Agenda. 
Sample Student Resume. 
Recruiting Team Members (3 pages). 

Structuring Your Team: Reinforcing, Delegating (4 pages). 

Why Meet and How to Conduct a Meeting (3 pages). 

How to Prepare and Give a Speech. 

How to Participate in Hearings and Public Meetings. 

How to Get on Advisory Boards. 

How to Set Up a Speakers Bureau. 

How to Obtain TV and Radio Coverage. 

Sample Press Release and Public Service Announcement. 

P. 4 Ferguson, P. M., A Ferguson, D. L. (1987). Parents and professionals: 
A literature review. In P. Knoblock (Ed.), An introduction to special 
<*ducation . Boston: Little, Brown. JJuOD 

P.5 Ferguson, D. L., A Ferguson, P. M. (1986). Families in transition: A 
qualitative study of parents' perspectives ot the move from school to 
aouit lire tor tneir children with severe handicaps'! $OD 

P.6 McDonnell, J., Sheehan, M., i Wilcox, B. with assistance from 

Nette*:oven, L., Ramsey, B., A Slovic, R. (1985). Effective transition 
from ^chool to work and adult services: A procedural handbook for 
parents and teachers" ' R7F0 

P.7 Slovic, R., Ferguson, D. L., Ferguson, P. M., A Johnson, C. (1986). 



P. 10 Wilcox, B. lEP checklist, transition plan, and transiti o n checklist . 



P.9 



P.8 
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AVAILABLE. P ROM OTHER SOURCES; 

0,1 Bellamy, T. , Horner, R.. ft Inrnan, D. (1979). Voi :atfonal hablHtatfon 
of severely retarded adults: A direct servic e technology ^ Austin: 
Pro Ed Publishing. A book describing the task analysisf training, and 
production supervision techniques that have evolved in our vocational 
programs for severely and profoundly retarded individuals. Available 
from: Pro Ed. 5341 Industrial C-ks Boulevard. Austin. Texas 78735. 

0.2 Bellamy, T.. O'Connor, G.. ft Karan. 0. (Eds.). (1979). Vocational 
rehabilitation of severely handicapped adults: Contemporary services 
strategies" Austin: Pro Ed Publishing. An edited book that describes 
our approach to sheltered ^y^oyment along with that of several other 
exemplary projects. Available from: Pro Ed. 5311 Industrial Oaks 
Boulevard. Austin. Texas 78735. 

0.3 Bel1an\/. G. T.. Rhodes. !. E.. ft Albin. J. M. (1986). Suonorted 

employment (Chapter 9). In W. Kiernan ft J. Stark (Eds.). Pathways to 
employment for developmental ly disabled adults (pp 129-1387! Available 
fron: Paul H. Brookes Publishing. PO Box 10624. Baltimore. Maryland 
21204. 

0.4 Bellamy. 6. T.. Sowers. J., ft Bourbeau. P. (1983^., Work and 

work -related services; Post-school options for situdents with severe 
handicaps. In M. E. Snell (Ed.). Systetiiatic instruction for the 
moderately and severely handicapped (znd ed.}. Available from; dharl es 
E. Merrill. Columbus. Ohio. LAI so available from Spieciallzed Training 
Progran. 135 College of Education. University of Oi.egon. Eugene. OR 
97403 - $2.00] 

0.5 Bellamy. T.. Wilson. D.. Adler. E.. ft Clarke. J. (1980). A strategy 
for programning vocational skills for severely handicapped youth. 
Exceptional Education Quorterly . 1. pp* 85-98. [Also available from 
Specialized Training Progran. 135 College of Education. University of 
Oregon. Eugene. Oregon 97403— $1.50] 

0.6 Clarke. J. Y.. Greenwood. L.. Abramowitz. 0.. ft Bellan)/, T. (1980). 
Slimmer jobs for vocational preparation of moderately and severely 
retarded adolescents, journal of the Association for the Severely 
Han dicapped , 1980. 5. pp. 24-37. LAI so available fron Specialized 
Training Progran, 13s College of Education. University of Oregoh. 
Eugenie. Oregon ?7403— $1.50] 

0.7 Ferguson. D. L.. ft Senko. D. (1986). Evening phone hours. Teaching 

Exceptional Childr en. 18. pp. '87-288. [Also available fron Specialized 
Training Prograa. T35 College of Education. University of Oregon. 
Eugene. Oregon 97403— $.50] 

Oi8 Ferguson. D. L. (1984). Parent advocacy network. The Exceptional 
Parent. 14(2). pp. 41-45. [Also available fron Specialized Training 
Progran, "135 College of Education. University of Oregon. Eugene. OR 
97403- $1 ,00] 
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0.9 Mank, D. M.. Rhodes. L. £.. & Bellamy. G. T. (1986). Four supported 
employment alternatives. In W. E. Klernan & J. A. Stark (Eds.). 
Pathways to employment for adults with developmental dfsabnUies (pp. 
139>I53). Available fron: Paul H. Brookes publishing, po box 1U624. 
Baltimore. Maryland 21204. 

0.10 Paine. S. C, Bellamy. G. T.. Wilcox, B. (Eds.). (1984). Human 

services that work . Baltimore: Paul H. Brookes. Available from: 
Brookes Publishing Co.. P.O. Box 10624. Baltimore. MD 21204. 

0.11 YOCSKILLS: Benchwork Skills. Machinery Use. Cleaning, Resource Manual. 
A vocational training program. Available from: IDEAL Developmental 
Labs. P.O. Box 27518. West All is. Wisconsin 53227. 

0.12 Mllcox. B.. i Bellamy. G. T. (1987). The Activities Catalog: An 
alternative curriculum for youth and adolescents with severe 
disabilities. Available froa: Paul H. Brookes Publishing. PO Box 
10624. Baltimore, MD 21285-0624. 

0.13 Wilcox, B., i Bellauy, 6. T. (1987). A comprehensive guide to The 
Activities Catatog . Available from: Paul H. Brookes Publishing, PO 
Box 10624. Baltimore, MO 21285-0624. 
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MATERIALS ORDER FORM 



KlTKnl"'^-^*?^''? J** publications you wish to order. Postage charges 
SlS h2 ';5l"^'^,if li^K^^ publication. Checks and mSney ord'rs 
should be made payable to the Specialized Training Program. 



ORDER TITLE (brief description) mUMBER 



NO. 



ORDERED 



COST 



SHIP to: total order: J. 



.Payment Enclosed 
^Purchase Order 
Enclosed 



MAIL THIS FORM TO: 

Specialized Training program 
135 Colleae of Education 
University of Oregon 

Eugene, OR 97403 
Phone: (503) 686-5311 
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FRANKB. KKXIILLET— 

Superintendent of Public Instruction 

Oki Capitd Building. FGil. Olympiam 98504 



SS/803/88 
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